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1. Analysis of Variance - Annual Report Targets 
 
Students Achieve their Highest Possible Qualification 

 
Achieve better than National and Equity Band schools in all of NCEA results, including 
endorsements 

 
Achieved for overall NCEA results 

 
This is one of the best sets of results across Year 11, 12 and 13 in NCEA for our kura and we are 
extremely proud of our students and staff on their efforts. We exceeded our goal of achievement at 
Equity Band for Level 1, 2 and 3, by almost 10% in Year 11 and 12 and 7% in Year 13. There was 
significant improvement on the 2024 results of between 7% and 9% across Year 11, 12 and 13. 

Much of this success is attributable to our effective ‘Red Dot’ tracking and monitoring of results. This 
led to earlier identification of students and direct follow-up by Deans, class teachers and Whānau 
Teachers with suitable academic pathways and tutorial support.  

Achieved for the overall proportion of Endorsements and Merit Endorsements 
                                    NCEA Level 2 Excellence Endorsements  
The proportion of students in Year 11, 12 and 13 
achieving an overall Endorsement was pleasing 
with an increase of 5% from 2024 - 34.2% of 
students gaining an Excellence or Merit.  Overall 
Merit Endorsements are similar to Equity Band but 
our Excellence Endorsements were between 2% 
and 7% below Equity. This area is a focus for our 
2026 Annual Plan.  
 

 
Level 2 results are at least 5% above the equity 
band results 
 

Achieved 
 

Level 2 NCEA results were 9.4% above our Equity Band.  
 
 

80% (71% 2024) of school leavers, leave with NCEA Level 2 

 
Achieved 
 
The result of 82.5% is a significant and very pleasing one with an 11.5% improvement from 2024. 
Clearer tracking, communication and academic support have been key to this improvement. There 
were also improvements in the Leavers Results for students with NCEA Level 3 and University 
Entrance, UE.  

 
80% of students achieve in the Common Assessment Activities CAA in Year 10 
 
Not Achieved 
 
Although we were well above the national figures for Year 10 in the co-requisite tests for Numeracy 
and Literacy, we did not achieve our goal of 80% of students achieving.  
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CAA Cromwell College Year 10 National 

Reading 75 70 

Writing 69 58 

Mathematics 70 55 

 
90% of students achieve their Numeracy and Literacy co-requisite by the end of Year 11  
 
Achieved for Numeracy, Not Achieved for Literacy 
 
Our Literacy result for Year 11 was 83.5, 1.7% below our Equity Band and 6.5% below our goal. 
Numeracy for Year 11 was at 90% and 5% above our Equity Band.   
 
For 2026 we have appointed Literacy and Numeracy Lead Teachers who are focussed on raising 
the Year 10 and Year 11 results. 

 
High levels of attendance and engagement 
 
70% of students attend regularly, that is, above 90% of the time, a 10% increase on 2024. 
 
Not Achieved 
 
Our overall result was 61% of students attending regularly, up 2% from 2024 but well short 
of our target. Term 1 started well at 67% attending regularly but in the following terms 
justified absence for illness and medical reasons accounted for most absence.  
 
In 2026 we are following our Attendance Management Plan and the approaches outlined by 
the Ministry of Education to promptly follow up with those students and families who enter 
into the ‘irregular attendance’ category. 
 
A meaningful decrease in Lateness and Truancy 
 
Achieved 
 
We have seen a significant decrease in lateness and truancy compared to 2024. We follow 
up all students who are late or truant and those without justifiable reason are given a 
breaktime consequence of picking up rubbish. This has had a notable impact. For example, 
in Term 3 we saw a 72% decrease in lateness compared to 2024, from 2772 ‘lates’ down to 
772.  
 
Overall, we have seen a 38% decrease in truancy compared to 2024. 
 
A measurable increase in the attendance rate from 86% in 2024 
 
Achieved 
 
Our overall attendance rate improved by 3% to 89% for 2025, a positive shift. We have effective 
systems, and a committed administration and staff pastoral care team following up with students and 
families when attendance impacts engagement and achievement.  
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Teachers deliver high quality teaching and effective assessment strategies 
 
Teachers consistently use best practice teaching strategies that drive student achievement 
and learning 
 
Strong Progress  
 
Substantial progress has been made with the major focus of this goal - the collaborative 
development of a High Quality Teaching and Learning Framework, HQTL.  This sets a strong 
foundation for pedagogical practice that is unique to teaching and learning across the school. This 
process has involved staff, students and whānau and ensures accountability on all parties to ensure 
every child receives an Outstanding Education.  
 
The HQTL is structured with  

• Te Take - Vision or Purpose (Why) - An Outstanding Education,  

• Te Koronga - Aspirations and Purpose (What), built on four foundational Pou that define 
success through the growth of the whole person, and  

• Te Mahi – Practices (How) where we bring our Kawa values of Manaaki, Māia and Rawe 
(Ngā Toki) to life through specific actions across our school whānau. 

 

Another area of success has been data utilisation and whānau reporting. The 'Red Dot Data' system 
proved effective for student tracking. This was shared at the end of Term 2, informing parent-led 
interviews, and also identifying much sooner those at risk of not achieving their NCEA goals. For 
juniors, mid-year data, based on standardised testing, was successfully shared with whānau, 
strengthening our communication about student progress. 

Student voice around learning and achievement was incorporated into the development of the 
HQTL.  

Our NZQA external moderation has remained at consistent. 

Effective clear and timely communication with our staff 
 
Meaningful improvements in staff responses regarding communication through surveys and 
inquiry 

 
Achieved 

 
There was a meaningful improvement from 2024 in the rating for Staff Communication in the annual 
staff survey. (From 3.4/5.0 to 3.7/5.0). This linked to improvements in communication around 
expectations for students and communication with our school community. Specific initiatives 
included: 

• Regular "NCEA drop-in sessions" for staff. 
• Streamlined Weekly Communication: The "Monday Matters" communication was 

redeveloped into a more central hub to support accessing information on school procedures. 
The timing was changed from Sunday to Friday, which has received a positive response 
from staff. 

• Checklists were created for Heads of Faculties, HoFs, to better track and support staff in 
meeting deadlines and live reporting compliance, based on HoF feedback. 

• An email protocol was developed with staff. 

There has been slow progress with the Staff Handbook. A Staff Handbook Website is being 
prioritised to make it a functional "living document." For 2026 we created beginning of year modules 
that were trailed over the holiday period to reduce information influx and overload at the start of the 
year. 
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A safe and inclusive environment that promotes learning and a sense of pride and 
belonging 
 
A meaningful increase in the results from the Student Voice Survey in; 

• I feel I belong at Cromwell College 

• I feel safe at school 

• Teachers treat me fairly and with respect 

• Students treat teachers with respect 

• Students teach other with respect 

• Pride in our kura 

• I value Whānau Time 

 
Achieved for most questions 
 

• I feel I belong at Cromwell College - 80% of students reported that they felt they belong at 
school up 6% from 2024 

• I feel safe at school - 83% of students reported that they felt they belong at school, up 6% 
from 2024 

• Teachers treat me fairly and with respect – 69% of students reported that they felt teachers 
treat them fairly, compared to 71% 2024. 

• Students treat teachers with respect – 61%, no change between 2024 and 2025. 

• Students treat each other with respect – 58%, up 5% from 2024. 

• Pride in our kura – Although not asked specifically students reported an almost 20% 
increase to the question ‘Our Kawa is important’ up to 88%. The expectations of Kia māia, 
Kia rawe, Kia manaaki were strongly evident during Tournament Weeks, our kapa haka 
competition, the Year 9 Brave Project with AJ Hackett Bungy, School Camps, EOTC trips 
and with pride in wearing our uniform.  

• I value Whānau Time - Student opinion of Whānau Time remained low throughout the termly 
Wellbeing Surveys of students. In the Term 3 wellbeing survey, only 43% of students valued 
Whānau Time. As a result of this feedback, we are trailing a new structure with one longer 
session of 40 minutes to allow more time for connection, belonging and delivery of content.  

 

Effective, clear and timely communication with our community 
 
Measurable improvement in communication from feedback in the parent information survey 
 
Strong Progress  
 
The Parent Engagement Survey was undertaken in Terms 1, 2 and 4 and actions were based on 
feedback to improve communication with home.  

Many respondents commented positively on communication improvements over the year. 

Some actions included: 

• We started a Weekly Communication email home to cut down on the number of individual 
emails that whānau received.  

• The proportion of families reading the Weekly Summary shared through KAMAR increased 
across the 3 surveys. This was seen a very useful for tracking assessments, attendance and 
engagement.  

• We implemented a structure for staff to use during the interviews - strengths, areas for 
improvement, what we are doing in class to support the student, and what the student could 
be doing from home.  

• Scheduling parent teacher interviews remains a challenge. Suggestions included more 
suitable times especially for working parents, such as after-work times and "having more 
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time allocated. There were two evenings for parent teacher partnership meetings provided 
for Term 2 with one through until after 7.00pm. There was also the option to arrange times 
before or after school on different days. Allocating more time, up from 5 minutes per 
interview, is challenging for secondary teachers with 100-140 students.  

• A wide range of parent evenings were organised for whānau – Meet the Teacher, Goal 
Setting, NCEA, CAA’s, Subject Selection, Supporting Student Success. Our aim is still to 
improve attendance at the above events. Suggested improvements on early notice and 
clarity of purpose are being implemented in 2026.  

• Successful NCEA information sessions were held - these were a Year 12 & 13 session, a 
Year 11 session, and CAA information evenings for Year 10 and up. The corresponding 
slides and information were shared with whānau.  

• The Whānau Special Assessment Conditions SACs information evening was well-attended. 
Careers evenings, scholarship evenings, and a Migrant student tertiary information session 
were successfully organised, receiving very positive feedback. 

• Academic letters of concern were sent home from Deans at the beginning of Term 3, which 
successfully prompted some whānau engagement in parent interviews. 

• Progress graphs for Year 7–10 students (snapshot graphs of achievement against expected 
curriculum levels) were successfully sent to whānau and the ‘live reporting summary’ was 
shared at the end of the year, as per our goal. 

 

2. Evaluation of Progress and Achievement 
 
Year 11, 12 and 13 NCEA Analysis 
 
Overall Results 
 

• As noted above, there has been excellent progress and we achieved all of these goals in 
2025.  

• Students gaining Excellence Endorsements at or above our Equity Band is a focus for the 
2026 Annual Plan.  We have a teacher providing mentoring support to other teachers and 
another teacher providing support to students on writing to Excellence. Heads of Faculty are 
also reviewing their course structures to promote Excellence. 

 

• The Year 11 Numeracy was 5% above Equity but Literacy was 1.7% below. We have a 2026 
Annual Plan focus on our Numeracy and Literacy achievement, particularly in Year 10 and 
11.  
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Māori and Pasifika NCEA Achievement 2025 
 

• Our Māori and Pasifika students excelled in achieving their NCEA last year. 90% of our Year 
11-13 Māori students passed their NCEA certificate - 38 out of 42 students and 9 out of our 
10 Pasifika students passed their NCEA (90%). 

• Our Māori and Pasifika student 
results are exceptional 
compared with national and 
Equity Band figures. In Year 12 
and 13 they have also out 
performed our overall Cromwell 
College results.  

• In Year 13, all 9 Māori students 
gained NCEA Level 3 with 6 of 
the 9 gaining their University 
Entrance. 5 of the 9 students 
achieved with an overall Merit 
Endorsement.  

• All Pasifika students passed Level 2 and Level 3. 

Asian Achievement 

• We have a significant population 
of Asian students in our school 
mainly from the Philippines – 
around 10%. Many of these 
students have arrived in senior 
school in the past two years. This 
can present challenges with 
gaining sufficient credits and 
passing the numeracy and literacy 
requirements if entering in Year 
12 or 13. Year 11 and 12 results 
were sound but our Year 13 
results were lower as a result of 
the challenges noted above.                                     Celebrating Philippines Independence Day 

• Of the 33 Asian students 4 out of 6 passed Level 1 (75.0% v’s 75.7% EQ), 9 out of 12 
gained Level 2 (75.0% v’s 77.4% EQ) and 10 out of 15 students passed Level 3 (66.6% v’s 
75.6% EQ).  

• In 2026 we have more resource focussed on senior numeracy and literacy achievement for 
our Asian students.  

 

Gender Differences 

• Cromwell College differences between male and female results mirror the national picture 
with females achieving higher than males. The largest difference was in Year 11 – 18% then 
9% and 6% respectively for Year 12 and Year 13. It is positive to note that our results across 
Year 11, 12 and 13 are all above the comparable Equity Band figures for males and females.  

• For Literacy and Numeracy results at Year 11, male achievement is well below females (10 
– 20%). Our results are also below Equity for males and well above for females.  

• The gender difference reduced significantly through to Year 12 and Year 13.  
 
Discussion of NCEA results 

• We are very proud of the results achieved by all students in Year 11, 12 and 13. Highlights 
are the significant lift above Equity Results for all year levels, the increased proportion of 
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students gaining an overall Endorsement, the excellent achievement by our Māori and 
Pasifika students and achieving our Level 2 NCEA Leavers result. 

• The dedicated efforts by staff with tracking and targeted mentoring and academic support 
are evident in some outstanding results for our students.  

• Our focus will shift to ensuring students are supported as best they can be to achieve their 
Level 1 Literacy and Numeracy requirements, particular our Asian and male students.  
Initiatives are already in place this year to drive this improvement such as dedicated CAA 
tutoring.  

• The increase in the proportion of students achieving an overall endorsement is pleasing. Our 
focus here for 2026 is lifting the proportion of Excellence Endorsements to our Equity level. 
We are looking to identify, encourage and support those students capable of this level of 
achievement. We will also be identifying and supporting students at the Achieved/Merit 
boundary.  

 
2025 Leavers Results 

• An important target for us in 2025 was lifting our NCEA Level 2 Leavers Result above 80%. 
The attainment of the Level 2 qualification is linked to labour force status and income levels. 
For most individuals, attainment of at least NCEA Level 2 is the minimum qualification for 
successful labour-market participation (OECD, 2024).  

• The efforts of staff and students saw the figure lift to 82.2% a 12% improvement on 2024. 
This will be similar to our Equity Band and an important result for our school.  

• For 2023 and 2024 our figures were 71.6% and 71.0% respectively, more than 10% below 
schools of a similar Equity Band to us. There was a successful focus on early tracking, 
communication and support for students to achieve NCEA Level 2 before leaving our kura 
during the year or after the final exams.   

• Our NCEA Level 3 Leavers Result (59.4%) and UE Leavers Result (45.5%), were also the 
highest they have been for the past 5 years.       

• Our Level 1 NCEA Leavers Result was very similar to the Equity Band result for the previous 
5 years at 89.1%.   

 
                                NCEA LEAVERS RESULTS 2023-2025  
 

Year 2023 2024 2025 

CC Equity Band CC Equity Band CC Equity Band 

NCEA Level 1  88.1 90.0 90.3 90.0 89.1 90* 

NCEA Level 2 71.6 82.0 71.0 83.0 82.2 83* 

NCEA Level 3 44.8 58.0 45.2 61.0 59.4 61* 

*Estimated 
 
 
Pathways Programme – Previously COYEP Central Otago Youth Employment Programme 
 
Background 

‘Pathways’ was previously run as the COYEP programme and funded through the Otago 
Polytechnic and the Central Lakes Trust. In 2025 each of the 4 secondary schools in Central Otago 
took funding responsibility for their own programme along with ongoing support from Central Lakes 
Trust.  
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Our Pathways programme continued to engage students in Year 11 and Year 10 leading to valuable 
outcomes through apprenticeships, work or return to engagement in Level 2 NCEA.  
 
Outcomes for 2025 
The Pathways programme has been crucial for at risk pupils who struggle within a school context. 
Creating successful pathways has been key to success. All 12 pupils enrolled on the programme for 
2025 completed a 34 credit program and also experienced a range of work experience aligned to 
their interests and skills.  

• 5 pupils out of 12 achieved their NCEA Level 1.  
• 5 pupils only need either their Literacy or their Numeracy component to get NCEA Level 1.  
• The other two pupils need both Literacy and Numeracy.  
• 5 pupils plan to come back into school for 2025 to get their CAAs, Common Assessment 

Activities, for their numeracy and/or literacy  
• 5 apprenticeships were offered this year to pupils in industries such as building, mechanics 

and drain laying. The other 7 pupils plan have come back into school to complete NCEA 
Level 2 for 2026. These 7 pupils have enrolled into the Otago Polytechnic Trades 
programmes or Gateway, where they will continue to build on the skills they gained from 
Pathways.  

   Our Coffee Cart – Junior Pathways 

We also run a Junior Pathways course for selected Year 10 
pupils who go out and gain work experience in a range of 
industries for one day a week. The industry can change 
termly. The pupils streamline beautifully from the junior 
program to the full Pathways Year 1 programme. This 
programme is funded separately by the Withiel Fund.  
 

Year 10 students have worked in our food cart learning 
barista skills, customer service skills and the day to day 
running of a small business. Cromwell College Year 10 
pupils also had the opportunity to work with the Menz Shed 
at school for 6 weeks and build planter boxes.  
 

 

Year 7, 8, 9 and 10 Progress and Achievement 
 
Common Assessment Activities (Co-requisites) 2024 
 

 Reading Writing   Numeracy 

National 70.0% 58.0% 55.0% 
Cromwell College Year 10 75.0% 69.0% 70.0% 

 
Our Year 10 students again performed strongly in the co-requisite assessments last year. There is 
targeted support in place during Term 1 and 2 2026 for those yet to pass their numeracy and 
literacy in Year 11, 12 and 13.  

 
Literacy 
 

• By the end of Year 8, students should be working towards the end of Curriculum Level 4. 

• By the end of Year 9, students should be working towards the beginning of Curriculum Level 
5. 

• By the end of Year 10, students should be working towards the end of Curriculum Level 5 
with movement into Level 6. 
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Year 7 and 8 Reading 
 
Sound Progress 

• 74.3% of students are within 3A or above for Reading at the end of Year 7 
• 69.9% of students are within 4B or above in Reading at the end of Year 8 

Discussion 

• Funding programmes like Multi-lit that support our lowest learners are vital. Students need 
this targeted one on one or very small group intensive approach. - this is happening in 2026 
for next stage of Multi-lit through Sharyn Jenkins as LSC, which is fantastic. 

• We have a generous donation from a local family that will support more students though the 
Multi-lit programme in 2026. 
 

Year 7 and 8 Writing 
 
Good Progress 

• 72.3% of students are within 3A or above for Writing at the end of Year 7 
• 88.4% of students are within 4B or above for Writing at the end of Year 8 

 
Year 7 and 8 Gender Difference 

• There is a meaningful difference in gender achievement with girls scoring around 0.3 – 0.4 of 
a curriculum level higher than boys.  

 
Māori Literacy achievement 

• Māori students are performing just below their Non-Māori peers. However, the difference is 
minimal. We have found that including Te Reo Māori contexts has helped engage students 
in their learning. This can be achieved through reading texts and encouraging the use of Te 
Reo in their writing.  

 
English Language Learners, ELL 

• In English, ELL students are performing slightly below their peers. This is to be expected as 
they are learning the language.  

• In year 7 and 8, we have good systems to support students learning English and value the 
support of the ELL team. With our large class sizes, we do feel that often these students 
don’t get as much support as we would like.  

 
Discussion 

• Professional development on Structured 
Literacy is happening for the rest of the 
junior team in May 2026. 

• Our goal was to better prepare students 
for the co-requisite exams in Year 10. 
While we initially anticipated this change 
might impact achievement levels, the 
results indicate otherwise, demonstrating 
that our instruction on answering 
extended reading questions has been 
effective. 

• We are reviewing text selection aimed at 
engaging our boys and improving the gender gap in achievement  

Specific Focus Areas for Academic Achievement 

• Writing continues to be an area of need for our students. We are hoping by using a more 
structured approach and with the extension of structured literacy from spelling into our 
reading and writing programmes that this will be a positive move.  



11 

 

• We are also going to continue using a site called ‘Ochre’ from Australia with its structured 
literacy approach to teaching whole class reading and writing. We purchased texts to 
support a structured unit to use in 2025 and these worked well. We are going to aim to 
purchase more of these texts to align with this programme for our students in 2026.   
 

Year 9 Literacy 
 
By the end of Year 9, students should be working towards the beginning of Curriculum Level 5. 
 

Literacy target- 75% Year 9 students at 4A 
 
Good Progress 

Both writing and reading results show considerable improvement across the year, however; 
students are not yet at the school wide target. 
 

Literacy % at the curriculum 
Level  

% at the curriculum 
Level - End of Year  

Change 
 

Writing (4A or above) 35% (Start of Year) 57% +22% 

Reading (4A or above) 58% (Mid-year) 70% +12% 

Discussion 

• At the start of the year, 35% of Year 9 students were working at 4A and above, likely the 
result of the ‘Summer slide’, a documented decline in skills following the 6 week break from 
school.  At the end of Term 2, students complete a piece of formal writing emerging from the 
‘Nature is Speaking’ unit. Of the students that completed the assessment, only 28% were at 
4A and above, emphasising weaknesses in formal essay writing. 

• In Term 3, writing results increased to 57% at 4A or above, highlighting the progress that 
had been made over the year. 

• 58% of students’ reading was at 4A or above at the mid-year point. At the end of the year, 
70% students were reading at 4A or above showing a notable shift towards Curriculum level 
5. 

• Following the success of the ‘Nature is Speaking’ oral presentation unit, we will move away 
from traditional Listening tests toward inclusive, multi-modal assessments (Canva, Oral 
recordings) to support our growing ELL cohort. 

 
Next steps:  

• Create standardised assessment guidelines so that data is robust across classes 
• While the 22% jump in essay writing proficiency is significant, supporting ELL students to 

reach native-level parity remains a high priority for 2026 
• Extension activities eg speech competitions, are needed at the upper level 

 
Year 10 Literacy 
 
Students at Year 10 should be achieving at Curriculum Level 5 and 
those at the top end will be starting to achieve at Curriculum Level 6.  
 

Writing 

 

Sound Progress 

• Between 64% students are 5B or above for writing based on a 

poem based on place, a visual image, a visual text (essay) on 
‘Hunt for the Wilderpeople’ and a formal essay based on an extended text such as ‘The 
Whale Rider’ by Witi Ihimaeara or ‘Brother in the Land’ by Robert Swindells.   

• The achievement of our English Language Learners, ELL, improves to equal that of Non-
ELL students in Year 9 and 10. This suggests that our learning support systems are having a 
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positive impact on achievement allowing these students to overcome initial language barriers 
and reach parity with native or fluent speakers. 

• The following graph shows the improvement in literacy achievement for Māori and Non-
Māori from Year 7 to 10. There is a clear equity between Māori and Non-Māori students. Our 
curriculum programmes incorporate Te Ao Māori contexts eg Year 8 text Charlie Tangaroa 
and writers Witi Ihimaera and Hone Tuwhare Year 9-13.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Key learnings:                             Year 8 Mathematics Problem solving 

• While the explicit teaching of grammar, punctuation, and 
formal writing (letters/emails) contributed to impressive initial 
CAA results, it significantly compressed the wider English 
curriculum. 

• CAA literacy is a school-wide responsibility. English will lead, 
but other departments must integrate these skills to ensure 
the English programme remains broad and balanced. 

 
Next steps: 

• Implement stricter assessment deadlines and standardized 
unit pacing across all Year 10 classes to ensure equity for all 
students 

• Use of the SMART tool in 2026 to provide clearer diagnostic 
data. 

Numeracy 
 

• By the end of Year 8, students 
should be working towards the 
end of Curriculum Level 4. 

• By the end of Year 9, students 
should be working towards the 
beginning of Curriculum Level 5. 

• By the end of Year 10, students 
should be working towards the 
end of Curriculum Level 5 with 
movement into Level 6. 

 
The graph opposite shows clear 
progress in mathematics 
achievement from Year 7 through 
to Year 10.  
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Year 7 and 8 Numeracy 
 
Sound progress 

• 76.9% of students are within 3A-4A in Mathematics at the end of Year 7 
• 68.9% of students are within 4B or above in Mathematics at the end of Year 8  
• Achievement levels for Māori and Non-Māori students in Mathematics are closely aligned for 

Year 7 and Year 8. 
• There are only small gender differences in achievement in Year 7 and 8 – less than 0.2 of a 

curriculum level.  
• Our English Language Learner, ELL students generally maintained a slightly lower  

curriculum level in Mathematics, about 0.3 of a curriculum level below.  
 
Discussion 
By the end of Year 7 the average curriculum level stalled at 3A. This was disappointing given the 
progress through to Term 2.  It is hoped that with the focus on the new maths curriculum in 2026 
and with the extra support offered for maths acceleration, student results will lift significantly for this 
cohort going into Year 8 in 2026.  
 
The average curriculum grade at the mid-year was 4B and this went up by one sub-level to 4P by 
the end of Term 4. This shows overall good progress. The expected level of achievement by the end 
of Year 8 is Level 4. This is the junior year level that performed the best overall. It is expected that 
the focus on ‘Maths no problem’ plus great maths teaching expertise from the experienced teachers 
led to this success. 
 

• Our ELL learners have sound mathematics 
basics but struggle with the literacy 
component and this contributes slightly 
lower achievement in Year 7 and 8.  

• Maths No Problem resources did not cater 
as well for lower level students. 
Modifications by teachers were made, but 
this could be improved further. The jump 
remained far too big to be achievable for 
those students. 

• Funding programmes like Numicon that 
support our lowest learners are vital. 
Students need this targeted one on one or 
very small group intensive approach. - this 
is happening in 2026 for next stage 
through Sharyn Jenkins as Learning 
Support Coordinator, which is fantastic. 
We also have our acceleration maths 
teacher - Sarah Hope providing remedial 
maths groups for our students that need a 
boost with maths - this replaces Numicon 
that has been used in the past.  

• Students in the junior school will be extended in maths. Those who need acceleration will 
have access to workbooks and learning at a higher level that is challenging for them. We 
have a teacher able to support this for 1 hour each week in 2026. 

Year 9 and 10 Numeracy 
 
Sound Progress 

• The average curriculum grade at the mid-year was 4P and this went up by one sub-level to 
4A by the end of Term 4 which was pleasing, after a slow start to the year. As these students 
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move into Year 10 in 2026 teachers need to ensure early success so that good progress can 
be made throughout the whole year. 

• The average curriculum grade started at 4A at the beginning of the year. By mid-year the 
average was 5B but this did not improve in the second half of the year. This is concerning for 
achievement of the Numeracy common assessment activity.  

• The gender difference increases in Year 9 and 10 in Mathematics achievement with girls 
scoring higher than boys. The difference though remains small. 

• Māori mathematics achievement in Year 9 is similar to Non-Māori before a small disparity 
emerged in Year 10 where Non-Māori students trended toward level 5.1 and Māori students 
toward level 4.9. 

 
Discussion 

• There is a wide variety of progress and achievement across Year 10. It is to be noted that by 
the end of Year 10 there were a large number of students (20) who were still only able to 
perform at Level 3 of the curriculum. This needs to be taken into consideration when 
teaching Year 11 in 2026. Many students will require a large amount of scaffolding and 
support if they are to achieve in NCEA.  

• Students in Years 9 and 10 will carry out regular 
‘problem-solving’ activities in order to apply their 
knowledge and learn strategies for solving 
unfamiliar problems. This should result in more 
students involved regularly in extended abstract 
thinking activities which is what is required in 
order to gain Excellence in NCEA.  

• For 2026 things are looking rather uncertain, as 
e-ASTTLe and the old curriculum levels are 
being phased out, to be replaced by the five 
progress indicators. Work will need to be done 
to ensure that student progress is still able to be measured. Students will sit a pre-test and 
post-test for each topic in Years 9 and 10 and value-added will be able to be simply 
calculated.  
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3. Giving Effect to Te Tiriti o Waitangi 
 
Providing instruction in Tikanga and Te Reo Māori 

• Acknowledging the place of Māori in New Zealand society through the acceptance of the use 
of Te Reo Māori and respect for tikanga as part of our daily school life. 

• Ensure that Te Reo is correctly spoken and Tikanga Māori is accurately represented in our 
school. Knowledge of our whakataukī – Whāia te taumata and the use of mihi whakatau to 
welcome new students and visitors. Use of our Māori karakia timatanga and whakamutunga, 
greetings and language in newsletters, assemblies and classrooms.  

• Through the daily life of the school, our actions will reflect care and respect (manaakitanga) 
as part of the school’s Kawa. 

• Learning for staff and our community was offered through two 5 Week Beginner Te Reo 
programmes in 2025. An 8 week course is being offered in 2026. 

• Commitment to improving Te Reo Māori and tikanga through the professional growth cycle 
process and attestation for renewing practicing certificates. 

 
Specific Actions taken in 2025 

• A stunning Māori design was developed by Year 13 student 
Hadley Farquharson (Ngāti Rangitihi) This is being used in our 
sports uniforms and developed into a 2m high sculpture that 
will sit in the heart of our kura.  

• Hadley also wrote haka for each of our school houses and 
taught these to students at the end of 2025. Our kapa haka 
performance group will perform the Mata-au haka in their set 
for Polyfest in 2026. 

• We continue to deliver Māori language and tikanga to all students in Year 7, 8 and Year 9.  
Correspondence Te Reo learning is available for Year 10 to 13 students. In 2026 we will 
have our first ever Year 10 Māori class. 

• Our kapa haka group practices during a class period to support student attendance.  
o We have close to 100 students 

involved in kapa haka requiring 
the split into a junior group and 
senior performance kapa. The 
performance group attended the 
Murihiku Polyfest in Invergargill 
and the full kapa performed at 
the Queenstown Polyfest.  We 
also performed in the community 
wide Kāhui Ako kapa haka 
celebration in Term 4.  

o Our kapa haka group had a 
valuable noho marae experience 
at Tomairangi in Invercargill as 
part of the Polyfest. 

o Wonderful support from our tutor Amber Nepe.   
• We held two consultation meetings to maintain the strong links with our Māori and Pasifika 

whānau. We had Māori and Pasifika liaison officers from Otago University and Otago 
Polytechnic speak with students and whānau at one hui.  

• Our interhouse kapa haka competition with our school waiata and haka continues to be an 
event with pride and mana, with the full school haka a huge highlight.  

We held another very successful Matariki Learning Celebration for our school community and 
students across the kura shared their learning.  There were the popular Year 7 Markets, musical 
performances, kapa haka and the sharing of curriculum learning. 
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• We held a mid-year mihi whakatau for new students and whānau who had arrived during the 
year. 

• Building reo capability in our senior students and supporting them to whaikōrero in mihi 
whakatau for visiting teams and groups.  

• The kapa group welcomed a Tahitian school group sharing in dance, waiata and haka.   
• We completed gathering feedback from Māori students using a survey developed by them. 

This will be used to inform staff PLD on culturally responsive practice in 2026. 
 
Plans for 2026 

• Naming our new Technology, Art Block, Tīrau, reflecting our cultural narrative and the 
connections to the many ‘technological and artistic’ uses of the tīkouka or cabbage tree. 

• Complete and display the sculpture designed by Hadley Farquharson and made by local 
artist Nigel Longman. 

• Through REAP, offer a community wide 8 week conversational Māori course. 

• We have already held one hui in 2026 to introduce the Cultural Committee and Māori 
Pasifika Pou and for them to share their goals for the year.  The Otago Polytechnic Liaison 
Officer also spoke. There will be a further hui in Term 2 based on feedback from our first hui 
this year.  

• Continue with two separate kapa haka groups, a Year 7-8 group and a senior performance 
group.  Encourage the strength of tuakana teina relationships and learning in our rōpū. 

• Running another successful community Matariki Celebration of Learning. 

• Share learnings with staff from our Māori student feedback sessions in 2025. 

• Specific goals for staff on te reo Māori and tikanga as part of the Professional Growth Cycle.  

• Supporting the mahi of our Kāhui Ako group He Manawa Te Wairere. 
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4. Statement of Compliance with Employment Policy 
 

Our Board enacts its obligations as an Equal Opportunity Employer through its Equal Employment 
Opportunities Policy, available through the Board page of our website. This is provided to all staff 
and reviewed regularly through our Board Self Review and Compliance Committee. Feedback and 
actions are minuted and discussed at our Board meetings.  

Reporting on the principles of being a Good Employer 

How have you met your obligations to 
provide good and safe working conditions? 

Our Board Self Review Committee and Health and Safety 
Committee meet regularly and report back to Board Meetings. 
Staff input is sought through staff meetings, the EEO survey, 
the Staff Voice Survey or directly to members of the Senior 
Leadership Team, SLT. The Board and SLT team comply with 
the relevant employment contracts for all staff. 

What is in your equal employment 
opportunities programme?  
How have you been fulfilling this 
programme? 

The EEO survey in early 2025 was very positive about the 
opportunities for professional learning, extra-curricular 
involvement and fair opportunities for appointment to internal 
positions. 
 
Extra hours have been allocated in 2026 to the Arts 
Coordinator role, as suggested in this section of the 2024 
Annual Report.  
 
The Staff Voice Survey of 2025 showed improvement in staff 
communication, an Annual Plan goal for 2025. There 
continues to be is a high level of job enjoyment. 
 
Improved clarity is required around what were fixed term unit 
positions and whether they were actual vacancies or not. This 
was made clear in the advertising for Deans and other fixed 
term units for 2026.   

How do you practise impartial selection of 
suitably qualified persons for appointment? 
  

As per our Appointments Policy and Employment Policy 
through School docs. 
  

How are you recognising, 

− The aims and aspirations of Māori,  

− The employment requirements of 
Māori, and  

− Greater involvement of Māori in the 
Education service? 

As per our Te Tiriti o Waitangi Policy and Appointments Policy 
and outlined above in Section 3 of this report.  

How have you enhanced the abilities of 
individual employees? 

Through our PLD programme and professional growth cycle.   
 
Some staff felt that understanding how to access PLD funding 
needed to be clearer. The Deputy Principal responsible for 
PLD will encourage departments to identify and support a 
wider range of staff to attend external courses relevant to their 
teaching areas.  
 
There will also be clear and transparent process around 
professional development opportunities.  
 
In 2026 our Board, with financial support from our Charitable 
Trust, has allocated a further $20,000 for staff professional 
development aimed at growing staff capability.  

How are you recognising the employment 
requirements of women? 

As per our Appointments Policy and Employment Policy. 
Confirmed by comments in our 2025 EEO survey.  

How are you recognising the employment 
requirements of persons with disabilities? 

As per our Appointments Policy and Employment Policy. 
Support is provided as required.  
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5. Special and Contestable Funding 
 

Cromwell College Charitable Trust Funding 
 
The College received $120,000 through the Cromwell College Charitable Trust, CCCT. This 
generous funding was used for capital investment into the kura. Projects included: 
 

Item Budget Spend 

New Build Additional Assets (data projectors) $10,000 $11,937 

HOF Requests Contribution $29,500 $33,115 

Aquatic Centre Refurbishment $42,000 $38,927 

Solar Panels new Technology Art Block $30,000 $30,000 

New sails for Toppa yachts at our Aquatic Centre $8500 $8,423 

Total $120,000 $122,402 

 
Head of Faculty Capital Purchases                     Our new Toppa sails 

• 12 new science microscopes ($11,968) 

• New chairs for our Library ($3,071) 

• Sports Department Gazebo and promotional school 
banners ($4,917) 

• Sports Department Gym Mats ($948) 

• Musical Instruments - Guitar/Amp/Violins ($2,121) 

• Art Faculty 2 new computers ($3,419) 

• Physical Education gear - Balls-Rugby/Netball/Hockey 
($2,147) 

• 3 new sewing machines-Bernina 335 and an overlocker 
($4,563) 

 
Aquatic Centre Toilets and Balcony Upgrade 
The Aquatic Centre on the shores of Lake Dunstan is a wonderful 
resource for the school with yachts, paddle boards and kayaks. 
The building facility however is aging and refurbishment was much 
needed in the toilet areas for boys and girls and replacement of balcony carpet This work was 
completed by October 2025 and ready for our Year 9 EOTC camp programme.  
 
Solar Panel Project – new Technology Art Block              Solar install – Tīrau Block 
This project was planned at the early stage of the build of our 
specialist 7 room block. The objective was to achieve savings 
in electricity costs while also providing generation data for use 
in classroom learning.  The project was jointly funded by the 
Central Lakes Trust ($30,000) The Charitable Trust and our 
school Board. The panels were operational by mid May 2025 
and are already having a positive impact on costs 
 
New sails for Toppa yachts  
The previous sails for our 12 Toppa yachts were over 15 years 
old and very worn. These sails were purchased in January 2025 and available for our EOTC 
programmes in Years 7, 9, 12 and 13. 
 
The College gratefully acknowledges the CCCT for their funding allocation for assets and resources 
that are directly and indirectly benefiting teaching delivery, student learning, wellbeing and 
achievement.   
 
 

Note: Cromwell College did not receive any contestable funding in 2025.  
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6. Kiwisport Funding 
 

Our Kiwisport funding was used to support payment for our Sports Director and Sports Coordinator. 
They work a total of 75 hours per week. They are providing excellent opportunities for sport within 
our kura.  Our confirmed March roll was 686 students. 
 
We received the following funding through KiwiSport: 
 
Years 1-8 (239 students) $3,613.64 
Years 9-15 (447 students) $12,443.44 
 
Total    $16,057.08 
 
Total staff salaries for the sports department staff were around $100,000. In 2026 this figure will be 
higher with the appointment of a sports administration position for 10 hours per week.  
 
Our sporting participation increased by 2% from 2024 to 62%. Males = 64% and females = 61%. A 
concerning change in 2025 has been the decrease in the number of staff coaching and managing 
teams. The demands of teaching with the large amount of curriculum and assessment change will 
be contributing to this drop. We rely heavily on our parent and wider community for coaching 
management and organisation of school sport and are very grateful for this.   
 
                       Top Bike 

 
 

 

 


